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Disclaimer  

Presentation materials are for registered 

participants of the 66th Conference on Exceptional 

Children. The information in this presentation is 

intended to provide general information and the 

content and information presented may not reflect 

the opinions and/or beliefs of the NC Department of 

Public Instruction, Exceptional Children Division. 

Copyright permissions do not extend beyond the 

scope of this conference.

We can, whenever we choose, successfully teach 
all children whose schooling is of interest to us. 

We already know more than we need to do that. 
Whether or not we do it must finally depend on 
how we feel about the fact that we haven’t so 

far.

Ron Edmonds, 1982 in DeFour et al., 2004

The Conundrum of American Public Education
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4

Every system is perfectly 

aligned for the results it gets.
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Two basic questions…

Are you happy with your data?

Is every classroom one you 

would put your own flesh and 

blood?

A Shift in Thinking

The central question is not: 

“What about the students is causing the 
performance discrepancy?”

but rather...

“What about the interaction of the 
curriculum, instruction, learners and 

learning environment should be altered 
so that the students will learn?”

Ken Howell

MTSS
• A Multi-Tiered System of Supports (MTSS) is a term used  

to describe an evidence-based model of schooling that uses 
data-based problem-solving to integrate academic and 
behavioral instruction and intervention.  

• The integrated instruction and intervention is delivered to 
students in varying intensities (multiple tiers) based on 
student need. 

• “Need-driven” decision-making seeks to ensure that 
district resources reach the appropriate students (schools) at 
the appropriate levels to accelerate the performance of all 
students to achieve and/or exceed proficiency . 
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NC MTSS Definition

ESSA and MTSS

• The term is defined as "a comprehensive continuum of 
evidence- based, systemic practices to support a rapid 
response to students' needs, with regular observation to 
facilitate data-based instructional decision making" (Title IX, 
Sec. 8002(33)

• "Schoolwide tiered model”
– Schoolwide Programs, Sec. 1114(7): Schoolwide program plans must 

include a description of how needs of at risk children will be met, 
which may include "implementation of a schoolwide tiered 
model to prevent and address problem behavior, and early 
intervening services, coordinated with similar activities and 
services" under the IDEA

Critical Components of MTSS

Data Evaluation

Problem Solving 
Process

Multiple Tiers of 
Instruction & 
Intervention

Leadership

Capacity 
Building 

Infrastructure

Communication 
& Collaboration
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What Does It Look Like?  What are 
the “Practices?”

• All instructional and support services are 

delivered  through a multi-tiered system

• Decisions regarding instruction/support are  

made using a data-based, problem-solving 

process

• All problem-solving considers academic and 

behavior (student engagement) together

• A district-based team is responsible for 

monitoring performance of schools to determine 

the overall “health” of the district

What Does It Look Like?  What are 
the “Practices?”

• A school-based team is responsible for 

monitoring student performance to determine 

overall “health” of the school environment

• Parents are engaged in the problem-solving and 

instruction/intervention process

• Student engagement is a primary priority

• Lesson Study (Planning) is the focus for 

effective instruction

• Early Warning Systems are in place to ensure a 

focus on prevention

• The focus is on Tier 1 and the integration of 

Universal Design for Learning Principles

What Does It Look Like?  What are 
the “Practices?”

• District leadership is held accountable for 

implementation and outcomes

• The school (Principal) is held accountable 

for high quality implementation of MTSS 

as well as student outcomes
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Three Tiered Model of Student Supports

Specific Learning Disabilities

Specific learning disability means a disorder  in one or 
more of the basic psychological processes involved in 
understanding or in using language, spoken or written, 
that may manifest itself in the imperfect ability to listen,  
think, speak, read, write, spell, or to do mathematical  
calculations, including conditions such as perceptual 
disabilities, brain injury, minimal brain dysfunction, 
dyslexia, and developmental aphasia.  Specific learning 
disability does not include learning problems that are 
primarily the result of: visual, hearing, or motor 
disabilities; significant limited intellectual capacity; 
significant identifiable emotional disability; cultural 
factors; environmental or economic disadvantage; or 
limited English proficiency
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• “However, there is also the scientific concept of LD that I 
think is very important. Research, in particular, must begin 
to focus on children who meet multiple exclusionary 
criteria, including evidence of intractability to quality 
instruction. Otherwise intervention and other kinds of 
studies will continue to combine children who haven't been 
taught well with those who are difficult to teach and we 
won't learn what we need to learn about children who have 
low achievement and who are hard to teach. From this 
perspective, I think we can evaluate hypotheses about true 
LD and give some meaning to the classification.”

Jack M. Fletcher, Ph.D.

Department of Psychology

University of Houston Health Sciences Center 

BIG Concepts that Drive SLD Eligibility

• Unexplained Underachievement

• Intensity of the problem 

• Severity of the problem

– RtI comes in here!

• “Discrepancy” is between current level of 

performance and state approved grade 

level standards

• Rule out likely suspects
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SLD Eligibility Criteria

• CRITERION 1: Assurance of appropriate instruction
• CRITERION 2: Exclusionary factors
• CRITERION 3: Inadequate academic achievement•
• CRITERION 4: Insufficient rate of progress
• CRITERION 5: Demonstrated educational need
• CRITERION : Observation of the student learning 

environment documents academic performance and 
behavior in areas of difficulty.

• CRITERION : Specific documentation for eligibility 
determination, including a requirement that parents 
are notified about instructional strategies, progress 
monitoring, and the right to request an evaluation.

Common Language/Common 
Understanding

Big Ideas That Are Drivers for Data-
Based Decision Making with SLD 

Eligibility

First Big Idea!

Special Education Students are General 

Education Students First

Does your district/school have 
consensus around this statement??

http://rtinetwork.org/getstarted/sld-identification-toolkit/ld-identification-toolkit-criterion-1
http://rtinetwork.org/getstarted/sld-identification-toolkit/ld-identification-toolkit-criterion-2
http://rtinetwork.org/getstarted/sld-identification-toolkit/ld-identification-toolkit-criterion-3
http://rtinetwork.org/getstarted/sld-identification-toolkit/ld-identification-toolkit-criterion-4
http://rtinetwork.org/getstarted/sld-identification-toolkit/ld-identification-toolkit-criterion-5
http://rtinetwork.org/getstarted/sld-identification-toolkit/ld-identification-toolkit-criterion-6
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In Fact, No Student Can Be Eligible for ANY 
Category of Special Education Unless…

(5) SPECIAL RULE FOR ELIBIGILITY DETERMINATION-

• In making a determination of eligibility under paragraph (4)(A), a child 
shall not be determined to be a child with a disability if the determinant 
factor for such determination is—

(A) lack of appropriate instruction in reading, including in the essential 
components of reading instruction (as defined in section 1208(3) of the 
ESEA of 1965);

(B) lack of appropriate instruction in math; or

(C) limited English proficiency.

• Data that demonstrate that prior to, or as a part of, the referral 
process, the child was provided appropriate instruction in regular 
education settings, delivered by qualified personnel

What Does “Appropriate” Mean?

• Aligned with state-approved, grade or subject 
area standards

• Delivered in a sufficient amount

• Effective

Curriculum

• The term “general education curriculum” is not 
defined in IDEA.

• The USDOE’s regulations implementing Part B of 
IDEA state that the general education curriculum 
is “the same curriculum as for nondisabled 
children.” (34 CFR 300.320 (a)(1)(i).

• “The Department interprets ‘the same curriculum 
as for nondisabled children’ to be the curriculum 
that is based on a State’s academic content 
standards for the grade in which the child is 
enrolled.”  (OSERS Memo, November 16, 2015)
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Quick Discussion

• Do you think that there is common 
language/common understanding about the 
need to demonstrate effective core instruction 
before referring a student for special 
education?

Second Big Idea!

Academic Engaged Time (AET) Is The BEST 

Predictor of Student Growth.

AET

• Academic Engaged Time (AET)
– 330 minutes of instruction/day

– 1650 minutes/week

– 56,700 minutes/year

– 15,700 minutes for Reading

• Minutes are finite in number

• Loss of minutes=Loss of achievement

• Minutes are the currency we use for instruction

• Equity in Access to Core Curriculum Content 
is, in part, a function of Academic Engaged 
Time.
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Third Big Idea!

Student Growth is the BEST Measure 
of a Student 

Response to Instruction
(NOT Grade-Level Discrepancy)

Some Fundamental Principles

• Rate of Growth

• Where is the student now?

• Where is the student supposed to be?

• How much time do we have to get there?

• Is that time realistic?

– Rate of growth is the best measure of student response to 

instruction and intervention

– Rate of growth is used within an early warning system to 

determine if students will attain benchmarks before time runs 

out and while we have time left to modify instruction

– Rate of Growth is the best measure of effectiveness of 

instruction AND the most fair measure.

Which Line Represents the Greatest 
Growth?
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Fourth Big Idea

Understanding the Difference 
Between Intensity and Severity

What is the difference between a 
student who is significantly “behind” 

and one potentially with a SLD?

36

Intensity vs. Severity

Intensity is measured by how far behind a student is 
academically or how different the behavior is from peers 
or norms.

Severity is degree to which the student does or does not 
respond to evidence-based and well delivered 
intervention.

A student could have an intense problem, but catch up 
quickly.  Not Severe

A student could have an intense problem, but NOT respond 
to well delivered interventions.  Severe
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Decision Matrix

Critical Components of MTSS

Data Evaluation

Problem Solving 
Process

Multiple Tiers of 
Instruction & 
Intervention

Leadership

Capacity 
Building 

Infrastructure

Communication 
& Collaboration

Tier 1
GOAL: 100% of 
students pass 

benchmark 
assessments

Tier 1 effective if approx. 
80% are meeting 
benchmark assessments 
with only access to Core.

Tier 2
For approx. 20% of 

students

Tier 1 Core

+
Supplemental

…to pass benchmark 
assessments.

Tier 2 Effective if approx. 70-
80% of students in group 
improve performance 
(i.e., gap is closing)

Tier 3
For Approx 5% of 

Students

Tier 1 Core

+
Supplemental

+
Intensive Individual 

Instruction

…to pass benchmark 
assessments.

Tier 3 Effective if there is 
progress (i.e., gap closing).
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Tier 1

TIER I: Core, Universal
Academic and Behavior

41

GOAL: 100% of students achieve
at high levels

Tier I: Implementing  well researched 
programs and practices demonstrated to 
produce good outcomes for the majority of 
students.
Tier I: Effective if at least 80% are meeting 
benchmarks with access to Core/Universal 
Instruction.
Tier I: Begins with clear goals:
1.What exactly do we expect all students 
to learn ?
2.How will we know if and when they’ve 
learned it?
3.How you we respond when some 
students don’t learn?
4.How will we respond when some 
students have already learned? 

Questions 1 and 2 help us ensure a 
guaranteed and viable core curriculum

Eligibility Criteria Tied to Tier 1

CRITERION 1: Assurance of appropriate 
instruction
CRITERION 3: Inadequate academic achievement 
in one or more of 8 areas
CRITERION: Observation of the student learning 
environment documents academic performance 
and behavior in areas of difficulty.

http://rtinetwork.org/getstarted/sld-identification-toolkit/ld-identification-toolkit-criterion-1
http://rtinetwork.org/getstarted/sld-identification-toolkit/ld-identification-toolkit-criterion-4
http://rtinetwork.org/getstarted/sld-identification-toolkit/ld-identification-toolkit-criterion-5
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Eligible Areas

– Oral Expression

– Listening Comprehension

– Written Expression

– Basic Reading Skill

– Reading Fluency Skills

– Reading Comprehension

– Mathematics Calculation

– Mathematics Problem-

Solving

“Discrepancy”

• Discrepancy is between child’s 
current level of performance 
and age or state-approved 
grade-level standards

– GAP Analysis from Tier 1

– Student/peer performance

– State Assessment Data

– Benchmark Data that Align 
with State Assessment Data

– Other?

Instructional Effectiveness Review-
Focus of Instruction
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Instructional Effectiveness Review-
Focus of Instruction

0

20

40

60

80

100

120

140

0 1 2 3 4 5 6 7 8 9 10 11 12

Student(s)

Standard

Peers

Instructional Effectiveness Review-
Focus of Instruction

0

20

40

60

80

100

120

140

0 1 2 3 4 5 6 7 8 9 10 11 12

Student(s)

Standard

Peers

What Data Do You Use to Determine 

Discrepancy Between State-Approved Grade-

Level Standards and Student Performance?

What are your “decision points” to identify 

students “at-risk”?

25%ile?

GPA?

Credits?

Ds/Fs
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Which Line Represents the Greatest 
Growth?
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How Do We Determine Effective?

• Proficiency rates?

– Increase in % of students reaching proficiency 

over time

• Growth/Improvement?

– Reduction of Risk Level

• BOTH

District Example
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Fall Data

Winter Data

Fall/Winter Comparisons

Fall Winter

At/Above Proficiency 63 73          +10

On Watch 11 14            +3

Intervention 9 5 -4  

Urgent Intervention 18 9              -9
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Eligibility Criterion 

• Relevant behavior 

noted during the 

observation and 

relationship of Bx to 

academic 

functioning

– Data from required 

observation

Purpose of Observation Data 
Collection

• The public agency must ensure that the child 
is observed in the child’s learning environment 
(including the regular classroom setting) to 
document the child’s academic performance 
and behavior in the areas of difficulty.

• The relevant behavior, if any, noted during the 
observation of the child and the relationship 
of that behavior to the child’s academic 
functioning
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Observation Methodology

• Interactive Observation

• Questions to be answered developed ahead of 
time

– What is the relationship between on-task 
attention and academic performance (productivity 
and accuracy) in subjects area with good and poor 
performance?

– What is the relationship between amount of 
practice and performance/productivity?

Examples of Data Collected

• Student On-Task Attention

• Amount of Work Completed during the 
Observation

• Accuracy of the Work Completed

• Collected in different subject areas.

Good Attendance     = Less than 5% of school days missed throughout the school year (8 or fewer days)
Fair Attendance        = 5%-10% of school days missed throughout the school year (8.5-16.5 days)
Poor Attendance      = 10% or more of school days missed throughout the school year - i.e. chronically absent (17+ days)
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Chronic PBRs = top 25% of all students with PBRs. Elementary = 3+; Middle School = 6+; High School = 4+ 

+ Model: Happy High School

OBSERVE:  Walkthrough Data

Table Top Discussion

• Does your district have a clear definition of 
observation requirement for SLD eligibility?

• Has the district identified evidence-based 
observation protocols appropriate for this 
requirement?



11/4/2016

22

Critical Tier 1 Questions

• Was this student exposed to effective 
instruction in reading/math?

• Does this student demonstrate a significant 
discrepancy between current performance 
and state-level grade/subject area standards?

• Is student behavior related to the discrepancy 
in the areas of reading/math?

Eligibility Criterion 2
Exclusions Ruled Out

IDEIA Comprehensive Evaluation

• The findings are not primarily the result 
of:

– Sensory or Motor Disability
– Mental Retardation

• Assess Adaptive Behavior 
First

– Emotional Disturbance
• Data from observation
• Observation and 

performance data
– Cultural Factors

• AYP Data for Race (NCLB)
• Comparative AYP for Culture 

(Local Norms)
– Environmental or Economic 

Disadvantage
• AYP Data for Low SES

– Limited English Proficiency
• AYP Data for LEP
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Rule Out:  ED

• Behavior Observation
– Compare behavior to peers through systematic 

observation procedures

– Document any “behaviors” that cluster with particular 
disorders

• Behavior Rating Scales that document “emotional 
disorder/disturbance” (if necessary--remember 
these behaviors must adversely effect academic 
or social performance)

Rule Out:  Culture/Race

• Collect data on other students of same culture 
on target behaviors/concerns and compare 
with target student.

• Use NCLB data (or benchmark data) to 
compare performance of target student with 
data from those students who share 
demographics.

Rule Out:  Economic Disadvantage

• Compare performance of target student with the NCLB or 
district data on other students on the “free/reduced lunch 
program. FRLP”
– If other FRLP students are performing at a significantly higher level, 

then it is less likely that economic disadvantage is the primary reason.

– If other FRLP students share the same performance levels, then the 
team must consider core instruction issues with these students.
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Rule Out:  English Language 
Proficiency

• Compare performance of target student with the NCLB or 
district data on other ELL students.
– If other ELL students are performing at a significantly higher level, then 

it is less likely that economic disadvantage is the primary reason.

– If other ELL students share the same performance levels, then the team 
must consider core instruction issues with these students.

Tier 2

TIER II: Supplemental, Targeted

72

Tier II 
For approx. 20% of students

Core 
+

Supplemental

…to achieve benchmarks
Tier II Effective if at least 70-80% of 
students improve performance (i.e., gap is 
closing towards benchmark and/or 
progress monitoring standards).
1.Where are the students performing 
now?
2.Where do we want them to be?
3.How long do we have to get them 
there?
4.How much do they have to grow per 
year/monthly to get there?
5.What resources will move them at that 
rate?
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Tiers 2 
Intervention-Based Services

CRITERION 4: Lack of sufficient progress in 

response to scientific, research-based 

intervention

Use of the Problem-Solving Process

NC Criteria  

Insufficient rate of progress: When provided with high-quality 
core instruction that a majority of students are responding to 
and scientific, research-based intervention(s) matched to area(s) 
of need, the child demonstrates either a lack of response to 
instruction and intervention or is responding at a rate that is 
insufficient to reduce their risk of failure after an appropriate 
period of time.

Tier 2 Level Services

• Identify the area in which improvement is 
needed.

• Identify students who share this need.
• Identify instruction/interventions that are 

evidence based to improve student performance 
in this area.

• Develop instruction:
– Time, Focus, Type

• Identify data collection methods/frequency
• Implement! 

http://rtinetwork.org/getstarted/sld-identification-toolkit/ld-identification-toolkit-criterion-2
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Intensifying Instruction

• Time
– More time, more practice and rehearsal, more opportunity 

for feedback

• Focus
– Narrowing the range of instruction

• Reading:  5 Big Ideas, SOME of the 5 Big Ideas

• Type
– More explicit, more frequent, errorless

3 Fs + 1 S + Data + PD = Effective & 

Powerful Instruction
• Frequency and duration of meeting in small groups – every day, 

etc. 

• Focus of instruction (the What) – work in vocabulary, phonics, 
comprehension, etc.

• Format of lesson (the How) – determining the lesson structure 
and the level of scaffolding, modeling, explicitness, etc.

• Size of instructional group – 3, 6, or 8 students, etc.

• Use data to help determine the 3 Fs and 1 S (the Why)

• Provide professional development in the use of data and in 
the 3 Fs and 1 S

Integrating Instruction
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Lesson Study

• Method to integrate academic and behavior 
instruction/intervention into a single system

• Integrate learning goals, instructional 
strategies, student engagement factors and 
performance criteria

Characteristics of 
Effective Planning-Tier 1

• All providers of instruction and support are in 
attendance at the lesson study-general 
education, remedial education, special 
education and appropriate related services

– Question:  at YOUR grade level lesson planning 
meetings, do ALL providers of instruction attend or 
just the general education teachers?
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Characteristics of 
Effective Planning-Tier 1

• The Learning Goal/Standard/Progression levels is/are 
identified explicitly

• Instructional strategies (evidence-based) for the goal/level 
and student skill levels are identified

• The explicit student performance behaviors necessary to 
engage the instruction are identified—GAPS for individual 
students identified 

Lesson Study
Tiers 2/3

Characteristics of 
Effective Planning-Tier 2/3

• Tier 2/3 providers meet separately to lesson plan 
their instruction within the context of the Tier 1 
lesson study meeting

• Instructional strategies, engagement behaviors, 
instructional materials that support student success 
in Tier 1 are identified
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Characteristics of 
Effective Planning-Tier 2/3

• Alignment with the scope and sequence/pacing chart 
for Tier 1 is always a priority when identifying the 
focus of instruction on a weekly basis

• This alignment permits a strategic focus for issues 
such as vocabulary, background knowledge, pre-
teaching/review/re-teaching, etc. that results in “just 
in time” readiness for students to integrate what 
they have learned into Tier 1

Characteristics of 
Effective Planning-Tier 2/3

• Assessments in Tier 2/3 incorporate characteristics of 
assessments in Tier 1

• The goal here is to not only ensure that students 
strengthen needed skills and accelerate their growth 
BUT ALSO to ensure that the students can explicitly 
identify how the instruction in Tiers 2/3 relates to 
their work in Tier 1

Characteristics of 
Effective Planning-Tier 2/3

• Tier 2/3 providers observe their students in the Tier 1 
environment to ensure alignment of instruction across Tiers

• Tier 2/3 providers increasingly take an active role in the Tier 1 
Lesson Study to share specially designed instructional 
strategies and student engagement supports during the Tier 1 
Lesson Study meetings
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What is your definition of 

“effective instruction” in Tier 2?

70% of students are making a positive 
response to instruction/intervention OR 

are at proficiency with the supports.

Decision Rules:
What Constitutes Sufficient 

Progress?

Decision Rules

• Response to Intervention Rules

• Linking RtI to Intervention Decisions
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Decision Rules:  What is a “Good” Response to 

Intervention?

• Positive Response

– Gap is closing

– Can extrapolate point at which target student(s) will 
“come in range” of target--even if this is long range

– Level of “risk” lowers over time

• Questionable Response

– Rate at which gap is widening slows considerably, but 
gap is still widening

– Gap stops widening but closure does not occur

• Poor Response

– Gap continues to widen with no change in rate.

Performance

Time

Positive Response to Intervention

Expected Trajectory

Observed Trajectory

H
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Decision Rules:  What is a “Questionable” 

Response to Intervention?

• Positive Response

– Gap is closing

– Can extrapolate point at which target student(s) will 
“come in range” of target--even if this is long range

• Questionable Response

– Rate at which gap is widening slows considerably, but 
gap is still widening

– Gap stops widening but closure does not occur

– Level of “risk” remains the same over time

• Poor Response

– Gap continues to widen with no change in rate.

Performance

Time

Questionable Response to Intervention

Expected Trajectory

Observed Trajectory

H
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Decision Rules:  What is a “Poor” Response to 

Intervention?

• Positive Response

– Gap is closing

– Can extrapolate point at which target student(s) will “come 
in range” of target--even if this is long range

• Questionable Response

– Rate at which gap is widening slows considerably, but gap 
is still widening

– Gap stops widening but closure does not occur

• Poor Response

– Gap continues to widen with no change in rate.

– Level of “risk” worsens over time

Performance

Time

Poor Response to Intervention

Expected Trajectory

Observed Trajectory

Performance

Time

Response to Intervention

Expected Trajectory

Observed Trajectory

Positive

Questionable

Poor
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Decision Rules:  Linking RtI to 
Intervention Decisions

• Positive

• Continue intervention with current goal

• Continue intervention with goal 
increased

• Fade intervention to determine if 
student(s) have acquired functional 
independence.

Decision Rules:  Linking RtI to 
Intervention Decisions

• Questionable

– Was intervention implemented as intended?

• If no - employ strategies to increase 
implementation integrity

• If yes -

– Increase intensity of current intervention for a 
short period of time and assess impact.  If rate 
improves, continue.  If rate does not improve, 
return to problem solving.

Decision Rules:  Linking RtI to 
Intervention Decisions

• Poor

– Was intervention implemented as intended?

• If no - employ strategies in increase implementation 
integrity

• If yes -

– Is intervention aligned with the verified 
hypothesis? (Intervention Design)

– Are there other hypotheses to consider? 
(Problem Analysis)

– Was the problem identified correctly?    (Problem 
Identification)
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Tier 2 Eligibility Questions

• What was the student’s response to 
intervention?

– Positive, Questionable, Poor?

• If poor, go to individual problem-solving and 
Tier 3 interventions.

TIER III: 
Intensive, Individualized

104

Tier III 
For Approx 5% of Students

Core

+
Supplemental

+
Intensive Individual Instruction

…to achieve benchmarks

1.Where is the student performing 
now?
2.Where do we want her to be?
3.How long do we have to get him 
there?
4.What supports has she received?
5.What resources will move him at 
that rate?
6.Problem-solving includes 
diagnostic assessments to identify 
specific student needs.

Tier III Effective if there is progress (i.e., 
gap closing) towards benchmark and/or 
progress monitoring goals.

Problem Solving Process

Evaluate
Response to 

Intervention (RtI)

Problem Analysis
Validating Problem
Ident Variables that 

Contribute to Problem
Develop Plan

Define the Problem
Defining Problem/Directly Measuring Behavior

Implement Plan
Implement As Intended

Progress Monitor
Modify as Necessary
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Develop Hypothesis:  ICEL
• We must ask questions to form a hypothesis 

regarding“What is the goal not being attained?   What 
are the barriers to learning that must be addressed?

• We ask questions across four domains.

• These domains comprise the comprehensive evaluation.

Tier I Tier II & III 

Step 1
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Characteristics of Intensive Interventions:

Tier 3

More instructional time

More powerful instruction involves:

Smaller instructional groups

Clearer and more detailed explanations

More systematic instructional sequences

More extensive opportunities for guided practice

More opportunities for error correction and feedback

More precisely targeted at right level

resources

skill
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Criterion 5
Demonstrated Need for SDI

• Has this student responded to Tier 3 
instruction?

• If not, has the team identified specially 
designed instruction?

• What has been the student’s response to this 
instruction?

• If positive, then the need has been 
demonstrated.

Criterion 5
Demonstrated Need for SDI

• What other supports will be needed to sustain 
progress and attain standards?
– UDL

– Related Services

– Assistive Technology

– Accessible Instructional Materials

– Other?

• How will these interventions and supports be 
integrated into Tier 1 instruction?

Characteristics of Specially Designed 
Instruction

• Focus is to reduce or eliminate the impact of a 
disability on academic and/or behavioral 
progress

• Designed specifically for an individual student 
following individual problem-solving

• Could be implemented in Tiers 1, 2 and/or 3

• Examples include:  text to speech, unique 
teaching strategies to teach a skill or 
alternatives to a skill, feedback protocols



 

Disclaimer: Presentation materials are for registered participants of the 66th Conference on Exceptional Children.  The information in this presentation 
is intended to provide general information and the content and information presented may not reflect the opinions and/or beliefs of the NC 
Department of Public Instruction, Exceptional Children Division. Copyright permissions do not extend beyond the scope of this conference.   

 

 
 

SLD Eligibility  in an MTSS Model : A Search for Effective 
Instruction Part 1 & 2 

 
 
 

George Batsche 
 
 

Sessions 67 & 88 
 
 

Participant Journal 



SLD Eligibility within an MTSS Model:  What Does It Look Like and Is 

It Really About a Search for Effective Instruction? 

Participant Journal 
 

November 9, 2015 
 

Reflection 1:  MTSS, SLD Definition and Criteria 

1. What about this discussion was affirming for me based on what I know 

and believe? 

2. What about this discussion do I need to know more about or need 

support to implement? 

3. What about this discussion was concerning to me? 

 

 

Reflection 2?  BIG Ideas— 

1. What about this discussion was affirming for me based on what I know 

and believe? 

2. What about this discussion do I need to know more about or need 

support to implement? 

3. What about this discussion was concerning to me? 

 

 

Reflection 3:  Tier 1 (Determining effective instruction,  Discrepancy, Observation? 

1. What about this discussion was affirming for me based on what I know 

and believe? 

2. What about this discussion do I need to know more about or need 

support to implement? 

3. What about this discussion was concerning to me? 

 

 

Reflection 4:    Exclusionary Criteria 

 

1. What about this discussion was affirming for me based on what I know 

and believe? 

2. What about this discussion do I need to know more about or need 

support to implement? 

3. What about this discussion was concerning to me? 

 

 



Reflection 5:  Tier 2 (Characteristics of instruction, decision rules, integrating 

instruction. 

 

1. What about this discussion was affirming for me based on what I know 

and believe? 

2. What about this discussion do I need to know more about or need 

support to implement? 

3. What about this discussion was concerning to me? 

 

 

Reflection 6 :  Tier 3 (Problem solving, Intensive instruction, specially designed 

instruction 

 

1. What about this discussion was affirming for me based on what I know 

and believe? 

2. What about this discussion do I need to know more about or need 

support to implement? 

3. What about this discussion was concerning to me? 

 

 

Reflection 7:  Determination of Need 

1. What about this discussion was affirming for me based on what I know 

and believe? 

2. What about this discussion do I need to know more about or need 

support to implement? 

3. What about this discussion was concerning to me? 
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Appendix C: Sample Coversheet for Written Summary of Group’s Analysis 

 

Identified AREA(s) of 

CONCERN: 

 

 

 

Observations. (Attach observation form/summary): 

 Behavioral observations Relationship to academic functioning 

Observation #1: 
 

 

 

Observation #2: 
 

 

 

Educationally relevant medical 

findings: 

 

 

 

Diagnostic assessment results: 

 

 

 

 

Intervention Summary  

 Instruction/Intervention Implementer Duration/Frequency Fidelity/Support RtI Response 

     + ? - 

C
o

re
 

 

    
   

T
a

rg
et

ed
  

 

 

 

 

   

   

In
te

n
si

v
e
  

 

 

 

 

   

   

 

Analysis of Response to Intervention Data (See attached data which includes graphs) 

 

1. Performance discrepancy (level of performance: pre- and post-interventions): 

State District School Class SES Group Comp: Peer Group #2: 

 

 

 

     

2. Rate of Progress (Attach documentation of intervention intensity, rate of progress, expected rate of progress) 

 

 

 

   

 

3. Statement of Need: 

 

 

Meeting Date: 

 

Demographic Information 

 

Student Name:  ID#: AYP Subgroup(s): 

School: Grade: Retention History:  
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Consideration of exclusionary factors. Determine whether level of performance and rate of progress are primarily the result of any 

of the following. Specify the documentation that supports the groups’ conclusion for each.  

  Yes No  

  Visual, hearing, or motor disability 

  Intellectual disability 

  Emotional/behavioral disability 

  Irregular pattern of attendance or high mobility rate 

  Cultural factors 

  Environmental or economic factors 

  Classroom behavior 

  Limited English proficiency 

 

Summary of eligibility criteria for a specific learning disability 

Yes No  

  
Student does not achieve adequately for age or does not meet grade-level standards in one or more of the following 

areas (Check all that apply): 

   Basic reading skills 

   Reading fluency skills 

   Reading comprehension 

   Mathematics calculation 

   Mathematics problem solving 

   Written expression 

   Oral expression  

   Listening comprehension 

  
Student does not make adequate progress based on response to scientific, research-based intervention,  

OR combination of response to scientific, research-based intervention & pattern of strengths and weaknesses. 

  
The student’s progress is not primarily the result of any of the exclusionary factors or lack of appropriate 

instruction. 

  The student demonstrates evidence of eligibility for a specific learning disability. 

  
The student needs interventions that differ significantly in intensity and duration from what can be provided through 

general education resources alone.  

 

 

Signatures of group determining eligibility. Each of the following individuals certifies their agreement with the determination of 

eligibility and assurance that this determination was made in accordance with subsection (6) of Rule 6A-6.0331. 

   

ESE Administrator/Designee General Education Teacher  Parent                                       

   

School Psychologist Speech/Language Pathologist Other: Name/Position  

   

Other: Name/Position Other: Name/Position Other: Name/Position 

A   

The following team members DISAGREE with the conclusion of the group.  Attach a separate statement presenting each 

member’s conclusion. 

   

Name/Position Name/Position  Name/Position  
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